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Pupil premium strategy statement 2021 to 2024 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Humphry Davy School 

Number of pupils in school  809 

Proportion (%) of pupil premium eligible pupils 36.5% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

3 years from 2021-22 to 
2023-2024 

Date this statement was published December 2022 

Date on which it will be reviewed April 2023 

Statement authorised by William Marshall 
(Headteacher) 

Pupil premium lead Georgia Davies 
(Assistant Headteacher) 

Governor / Trustee lead Terry Binns (Chair of 
Governors) 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 279740 

Recovery premium funding allocation this academic year £81420 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£279740 
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Part A: Pupil premium strategy plan 

Statement of intent 

The focus of our pupil premium strategy is to raise standards and outcomes for 

disadvantaged students so that all students make good progress, reflected in high 

attainment across the curriculum. Our intention is that all students progress 

successfully to post-16 education, employment or training. We will consider the 

challenges faced by all vulnerable students, including those who have a social worker 

and those who are young carers. The strategies we have outlined in this statement 

intend to support the needs of students that we have identified through assessment 

rather than assumption or labels. It is intended that our non-disadvantaged students’ 

attainment will be sustained and improved alongside the progress of their 

disadvantaged peers.  

Our students face challenges, including living and going to school in the most westerly 

major town in England hence providing limited opportunities in the area. Our catchment 

areas are amongst the 10% most deprived neighbourhoods in England, based on the 

Index of Multiple Deprivation. This strategy, alongside our whole school development 

plan, aims to support raising standards and transform lives in our community.  

Quality first teaching is at the centre of our strategy, with a focus on areas in which 

disadvantaged students require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap. We aim to provide exceptional 

learning opportunities for all students through providing inspirational, fun experiences.  

Our strategy is also integral to wider plans for education recovery, especially for 

students whose education has been worst affected by the pandemic and other societal 

challenges. We aim to ensure that disadvantaged students have access to extra-

curricular and cultural opportunities that will help them unlock their creativity and give 

them further life skills. Our approach will be responsive to common challenges and 

individual needs, rooted in robust diagnostic assessment within our context rather than 

assumptions. The approaches we have adopted complement each other to help 

students succeed. To ensure they are effective we will:  

• ensure disadvantaged pupils are challenged in the work that they’re set 

 • act early to intervene at the point need is identified  

• adopt a whole school approach in which all staff take responsibility for disadvantaged 

students’ outcomes and raise expectations of what they can achieve 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Students in receipt of Pupil Premium (PP) make less progress during 
their time here than their non-PP peers. This is evidenced through 
progress 8 scores and is in line with the challenges faced by schools 
nationally.  

On average our disadvantaged students have lower reading ages than 
their more advantaged peers. This gap influences the overall progress 
gap as there is a significant connection between reading ability and 
success across the curriculum.  

2 Attendance of students eligible for Pupil Premium funding is currently 
averaging less than 90% which is lower than that of their non–PP 
peers. The percentage of disadvantaged students who are persistently 
absent is higher than that of their peers. Attendance is a challenge 
faced by schools across the country and is having a negative impact on 
academic achievements.  

3 Emotional wellbeing and the ability to regulate emotions are 
challenges for some students. This includes lacking self-esteem and 
resilience and having difficulties with social skills and communication. 
This is often influenced by complex family needs and effects of 
deprivation. We continue to work with external agencies to support 
families in need. 

Another contribution to this challenge is high student mobility during the 
academic year, to and from nearby schools, and also through the 
managed move system.  

Low emotional wellbeing and being unable to regulate emotions 
impacts on students’ ability to access learning and can contribute to 
increased behaviour points/incidents and suspensions.  

This is evidenced in our behaviour and safeguarding reports.  

4 Data gathered from post 16 destinations alongside teacher/mentor 
research shows that some students lack high aspirations and 
disadvantaged students are less likely to have big goals and dreams. 
Some students do not embrace challenge with a positive mindset. Due 
to living in a remote coastal part of the country, there are some 
restrictions to life experiences and exposure to cultural capital.  

5 Engagement with independent learning is a challenge as evidenced 
through teacher research and submission on Satchel One/other 
platforms. Some of the main challenges to access and engagement with 
independent learning are; no appropriate home learning 
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environment/space, unsuitable equipment, or lack of appropriate 
technology. 

Evidence from engagement levels with parent surveys, parents' 
evenings, and the independent learning platform Satchel One show that 
the number of parents actively engaging with their child’s learning is 
low. Less than 45% of student’s parents have logged into our 
independent learning platform this year. 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To ensure all disadvantaged students 
make good educational progress, in-line 
with their non-disadvantaged peers so 
that progress at Humphry Davy School is 
on or above national average for progress 
and attainment. 

 

 

• In-school gap in achievement be-
tween students eligible for pupil 
premium and their peers to be not 
more than 10% in all subjects with 
the aspiration to achieve compara-
ble achievement to their peers.   

• Teaching within the school is con-
sistently good and students re-
ceive sufficient stretch and chal-
lenge  

• Maths and Science outcomes for 
students achieving grade 5+ is in 
line with English outcomes. 

• Parents support and engage with 
their child’s learning  

• Communication with parents about 
student progress is effective  

• Students’ reading ages improve, 
moving closer to their chronologi-
cal age, so that they can access 
the GCSE assessments in year 11. 

• Progress and attainment of stu-
dents eligible for Pupil Premium 
funding to be at least in-line with 
disadvantaged students nationally 
with the aspiration to achieve com-
parable progress and attainment to 
non-disadvantaged peers nation-
ally.  

Achieve and sustain improved attendance 
for all students, particularly our 

• Reduction in persistent absence 
of all students, especially those 
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disadvantaged students. This includes 
reducing persistent absenteeism.  

eligible for Pupil Premium. Aim to 
get this figure below 10%.  

• Continuous improvement of 
attendance figures over the 
course of this strategy. 

• Identifying and implementing 
strategies to encourage students 
and families to engage with 
learning, including reintegration 
plans, alternative provisions, and 
personalised support plans.  

Improve students’ ability to manage and 
regulate their emotions therefore improve 
behaviour and reduce the number of 
suspensions/exclusions. Ensure all 
students are supported through 
transitions between 
schools/education/learning providers.  

• Well planned and delivered 
induction programme for students 
joining the school part way 
through the academic year. Track 
and monitor behaviour, 
attendance and achievement of 
this specific group. 

• Pastoral interventions offered and 
delivered to students in need 

• High levels of wellbeing recorded 
and demonstrated through 
qualitative data from student 
voice, focus groups, parental 
surveys Myconcern data and 
teacher observations 

• Exclusion rate for disadvantaged 
students and those joining from 
other schools to fall in line with 
national average exclusion rates. 
Attendance and persistent 
absence to be in-line with national 
average figures. 

• Disadvantaged students receive 
positive points, praise and 
rewards in line with than of their 
non-disadvantaged peers 

• Work closely and effectively with 
external agencies to support 
children and families in need 

Students experience rich educational and 
cultural opportunities encouraging high 
aspirations and ensuring they are ready 
for life beyond Humphry Davy.  

• All faculties consciously work to 
raise aspirations and transform 
lives by offering an aspirational 
curriculum to all, extra-curricular 
activities outside of the classroom 
and further opportunities to enrich 
the lives of our students. The 
details of these opportunities are 
shared with stakeholders. 

• Disadvantaged students are 
proportionally represented at all 
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key school events and 
opportunities e.g. trips, visits, 
school awards and celebrations. 

• No student is deprived of 
opportunities due to their socio-
economic background 

• Students are successful in further 
education, employment or training 
after year 11 

• Engagement with the Brilliant 
Club Scholars Programme 

Levels of active engagement with 
independent study improve – students 
and parents. All students have access to 
online learning outside of school and 
actively engage with homework and 
revision activities outside of the school 
day. Parents engage with opportunities 
that HDS provide.  

 

• Standards of homework and 
classwork are comparable to 
those of non-disadvantaged 
students as evidenced by work 
sampling and lesson drop ins. 

• Behaviour points for homework 
are comparable to those for non-
disadvantaged students.  

• All students have access to digital 
technology at home so that they 
can engage with homework and 
online learning 

• Communication with 
parents/carers supports 
engagement with home learning 

• Higher proportion of parents 
attend parents' evenings each 
year  

• Higher proportion of parents use 
Satchel One regularly 

 

  



 

7 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £200,000 

Approach Planned Evidence that supports this approach Challenge 
number(s
) 
addresse
d 

Employment of 
additional AHT with 
PP lead responsibility 

- To track and 
monitor 
behaviour, 
attendance, 
and 
achievement of 
all PP students 

The potential of Pupil Premium to boost the progress 
and attainment of children and young people from 
disadvantaged backgrounds is vast, but it requires 
leadership, monitoring, and dedicated engagement with 
the individual needs of pupils.  

(PupilPremiumstrategy.co.uk) 

 

SLT and governor reflections influenced the decision that 
an additional member of SLT was needed to add capacity 
and strategically lead and have oversight of Pupil 
Premium and be the PiXl Raising Standards Lead.  

1, 2, 4 

 
 

 

Employment of faculty 
teaching assistants  

- Delivering 121 
and small 
group 
interventions 

- Subject 
specialist 
support for 
vulnerable 
students 

University College London’s landmark study of pupil 
progress - ‘Deployment and Impact of Support Staff’ 
(DISS) - identified an urgent need for schools to reassess 
and change the way they use TAs, and the ‘Effective 
Deployment of Teaching Assistants’ project, undertaken 
in collaboration with schools, developed guidance 
rethinking the TA role. 

https://discovery.ucl.ac.uk/id/eprint/10096858/ 

Our faculty TA’s attend department meetings and subject 
specific CPD and therefore are much more focussed on 
the teaching and learning needs of students within that 
subject and are able to support in a more specialised 
way. 

 

Implement robust, 
effective KS3 
assessment in all 
faculties 

Providing high-quality feedback to pupils is integral to 
effective teaching. Equally, gathering feedback on how 
well pupils have learned a topic is important in enabling 
teachers to address any misunderstanding and provide 
the right level of challenge in future lessons. 

https://educationendowmentfoundation.org.uk/guidance-
for-teachers/assessment-feedback 

 

Acting upon student, parent and teacher feedback we will 
implement a new consistent mastery approach across all 
faculties to replace our previous approach.  

CPD programme 
including supporting 
middle and aspiring 
leaders with 

Supporting high-quality teaching is pivotal in improving 
pupil outcomes and can narrow the disadvantage gap 
(EEF, 2021).  

Teachers learn naturally over the course of a career. 
However, learning from experience alone will ultimately 

https://insidegovernment.co.uk/article/pupil-premium-funding-eligibility-and-closing-the-attainment-gap/
https://insidegovernment.co.uk/article/boosting-attainment-through-pupil-premium/
https://discovery.ucl.ac.uk/id/eprint/10096858/
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback
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leadership courses - 
Teaching and support 
staff have access to 
high quality CPD to 
support their 
professional 
development and 
improve their capacity 
to develop their own 
practice and teaching 
ability. 

Research Hubs with 
all staff completing 
enquiry projects based 
on 4 key strands: 

- Parental 
engagement 

- Effective 

classroom 

engagment  

- Literacy 

- Stretch and 

Challenge 

 

limit development. Continuing professional development 
enables them to become the best teachers they can be 
and allows their pupils to achieve better learning 
outcomes. (Iris Connect, 2022) 

 

Education Endowment Foundation (EEF) evidences that 
improving teaching has the largest impact on outcomes 
for disadvantaged students. Recruitment, retention, 
highly effective leadership and high quality teaching is at 
the heart of educational success for students.  

  

 EEF: ‘The Attainment Gap 2017’ 

What happens in the classroom makes the biggest 
difference: improving teaching quality generally leads to 
greater improvements at lower cost than structural 
changes.  

 

EEF evidences that on average, teachers spend 10.5 
days per year attending courses, workshops, 
conferences, seminars, observation visits, or other in-
service training (Sellen, 2016). The rationale for this 
substantial investment in professional development (PD) 
is clear: meta-analyses find that teacher PD programmes 
tend to improve pupil academic achievement (Fletcher-
Wood & Zuccollo, 2019; Lynch et al., 2019). 

 

Staff feedback suggests that the research Hubs are 
popular, and staff feel as though they have an impact on 
their professional development and student outcomes. 
This is something we will continue to develop.  

Active research engagement is an effective but under-
utilised method of professional learning 
(https://www.abdn.ac.uk/education/research/eitn/journal/a
rchive/48/511/) 

There is growing recognition of the potential of evidence-
informed practice in schools to transform teaching and 
learning 

https://www.nfer.ac.uk/teachers-engagement-with-
research-what-do-we-know-a-research-briefing/ 

 

 

Engage with Pixl 
strategies and support 
staff to attend Pixl 
training events 

PiXL was set up by the government in 2003 and now 
works with over 1500 schools. It is intentional about: 

- Improving life chances and outcomes for young 
people 

- Influencing school leadership regionally and 
nationally 

- Helping school leaders be the agents of change for 
the betterment of students 

https://www.pixl.org.uk/about-us 

 

Our Assistant Principal and Vice Principal met with the 
PiXl link who was supportive and helped identify our 
Wildly Important Goals. Feedback from staff who 
attended the PiXl conferences has also been positive. 

 

https://www.abdn.ac.uk/education/research/eitn/journal/archive/48/511/
https://www.abdn.ac.uk/education/research/eitn/journal/archive/48/511/
https://www.nfer.ac.uk/teachers-engagement-with-research-what-do-we-know-a-research-briefing/
https://www.nfer.ac.uk/teachers-engagement-with-research-what-do-we-know-a-research-briefing/
https://www.pixl.org.uk/about-us
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Faculty coaching time 
embedded into the 
timetable. Share good 
practice.  

Researchers and educators have emphasised the 
importance of teacher coaching for decades, describing it 
as an essential component of effective continuous 
professional development.   

https://blog.irisconnect.com/uk/coaching-for-teachers 

Schools have a wealth of talent and a wide range of 
experience and expertise. Coaching can enable a school 
to unlock this potential and empower all teachers to 
further develop their skills as effective classroom 
practitioners. 

https://www.teachertoolkit.co.uk/wp-
content/uploads/woocommerce_uploads/2019/01/1.-
Coaching-Manual-for-Schools-by-TeacherToolkit.pdf 

 

Heads of Faculties and teaching staff value this time and 
use it to support planning, mentoring and trialling new 
innovative ideas. 

 

All teaching staff have 
a specific performance 
management goal to 
support 
disadvantaged 
students. The success 
criteria are chosen 
based on career 
stage. 

Goals are a powerful driver of performance and employee 
satisfaction. Goals direct attention and effort towards ac-
tivities that are relevant to achieving the goal and away 
from irrelevant activities. They are energising – high goals 
lead to greater effort. They influence persistence – hard 
goals prolong effort. Goals lead to the discovery or use of 
task-relevant knowledge and strategies. 
(The all-in-one organisation improvement tool, 2021) 
 

Evidence gathered from whole school data suggests that 
individual staff at every level should be held to account for 
their role and responsibility in working together to tackle 
the challenges that our disadvantaged students face.  

Evaluation of the 
effectiveness and 
impact of homework 
and remote learning at 
HDS.  Implementation 
of effective 
independent study 
strategies. 

 

Subscriptions to 
evidenced based 
homework providers 
such as Sparx maths, 
Kerboodle, Satchel 
One etc.  

 

 

EEF Toolkit: Homework (Secondary): 

“On average, the impact of homework on learning is 
consistently positive (leading to on average five months' 
additional progress). However, beneath this average 
there is a wide variation in potential impact, suggesting 
that how homework is set is likely to be very important.” 

 

Evidence from student voice shows that some students 
face challenges to access and succeed with independent 
learning down to a range of factors, such as; lack of 
appropriate technology, poor home learning environment 
and lack of motivation.  

Assessments and discussions with staff indicate that the 
levels of engagement with independent learning is a 
challenge for all students.  

1, 5 

 
 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £50,000 

https://blog.irisconnect.com/uk/blog/5-benefits-of-encouraging-teacher-self-reflection
https://blog.irisconnect.com/uk/blog/5-benefits-of-encouraging-teacher-self-reflection
https://blog.irisconnect.com/uk/coaching-for-teachers
https://www.teachertoolkit.co.uk/wp-content/uploads/woocommerce_uploads/2019/01/1.-Coaching-Manual-for-Schools-by-TeacherToolkit.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/woocommerce_uploads/2019/01/1.-Coaching-Manual-for-Schools-by-TeacherToolkit.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/woocommerce_uploads/2019/01/1.-Coaching-Manual-for-Schools-by-TeacherToolkit.pdf
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Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Faculty Teaching 
Assistant 1:1 and 
small group 
intervention 

 

- (timetable and 
impact closely 
monitored and 
tracked) 

 

Evidence from EEF indicates that one to one tuition can 
be effective if delivered in short regular sessions over a 
six to twelve week period.  Small group tuition has also 
been shown to be effective.  Evidence from the UK 
(taken in 2014) indicates that students made additional 3 
months progress with reading.   

Kingsbridge Research School CPD  

EEF: “where TAs support individual pupils or small 
groups, which on average show moderate positive 
benefits.” 

EEF: “Research which focuses on teaching assistants 
who provide one to one or small group support shows a 
stronger positive benefit of between three and five 
additional months on average. Often support is based on 
a clearly specified approach which teaching assistants 
have been trained to deliver.” 

 

Assessments, observations and discussions with 
parents, staff and students indicate that the additional 
small group and 121 tuition or targeted lesson support 
has improved student confidence and engagement with 
work in lessons.  

 

1, 2, 3, 4, 5 

 
 

Specialist qualified 
teacher 121 and 
small group tuition 
delivered as 
timetabled 
intervention 

Evidence from EEF indicates that one to one tuition can 
be effective if delivered in short regular sessions over a 
six to twelve week period.  Small group tuition has also 
been shown to be effective.  Evidence from the UK 
(taken in 2014) indicates that students made additional 3 
months progress with reading.   

Kingsbridge Research School CPD  

 

Assessments, observations and discussions with 
parents, staff and students indicate that additional small 
group and 121 tuition or targeted lesson support has 
improved student confidence and engagement with work 
in lessons. 

 

1,2,3,4,5 

Summer school – 
extracurricular and 
curriculum based 
academic focus 

The overall academic impact of summer schools, 
according to the EEF Toolkit, is the equivalent of an 
additional +2 months’ progress for pupils that attend, 
compared with pupils who do not. 

https://educationendowmentfoundation.org.uk/news/eef-
blog-summer-schools-what-the-evidence-tells-us-and-
what-it-doesnt 

 
Feedback from parents and students has been positive 
about the positive impact the summer schools had on 
student confidence and wellbeing through the transition 
from primary to secondary school.  

2,5,6 

 

 

Reading 
intervention and 
comprehension 
strategies along 
with whole school 

EEF: improving literacy improves student outcomes 
overall - increases GCSE attainment and thereby life 
choices. 

 

1 

 

. 

https://educationendowmentfoundation.org.uk/news/eef-blog-summer-schools-what-the-evidence-tells-us-and-what-it-doesnt
https://educationendowmentfoundation.org.uk/news/eef-blog-summer-schools-what-the-evidence-tells-us-and-what-it-doesnt
https://educationendowmentfoundation.org.uk/news/eef-blog-summer-schools-what-the-evidence-tells-us-and-what-it-doesnt
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reading for 
pleasure focus. 

- All students 
complete 
yearly reading 
age tests  

- Use of the 
Accelerated 
Reader 
Programme 

- Structured 
Reading as 
part mentor 
timetable 

EEF - a specific focus on Reading Comprehension 
Strategies +6 months additional progress can be made. 

 

Lower attaining pupils appear to benefit in particular from 
the explicit teaching of strategies to comprehend text.  

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reading-
comprehension-strategies 

 

Assessments, observations and discussions with 
students and staff indicate that a more structured 
reading intervention programme will more effectively 
impact reading age and reading speed progress.  

Purchase of 
GCSE revision 
workbooks for 
core subjects to 
aid retrieval 
practice – to be 
used in the 
classroom and to 
support 
independent 
learning. 

Retrieval practice is an easy-to-implement way of 
recapping material that might strengthen pupils’ long-
term ability to remember key concepts or information. 

https://www.sheffieldscitt.org.uk/news/retrieval-practice 

 

Low numbers of students are logging into and accessing 
the online revision platforms. 

1, 5 

Entering cohorts of 
students onto the 
Brilliant Club 
Scholars 
Programme, which 
is aimed at 
students who are 
eligible for PP, live 
in deprived 
postcodes or 
whose parents 
have not been to 
university.  

A young person's chance of accessing life-changing 
higher education remains linked to their socioeconomic 
background. 

Only 1 in 50 of the most disadvantaged pupils progress, 
compared to 1 in 4 of the most advantaged. UCAS 
Multiple Equality Measure 

A trial by University of Cambridge showed that pupils 
who take part in The Scholars Programme report 
significantly higher levels of self-efficacy for university-
style learning, compared to pupils who do not take part 
in the programme 

https://thebrilliantclub.org/wp-
content/uploads/2021/05/Annual-Impact-Report-2019-
20.pdf 

 

1, 4 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £29,740 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Implement strategic 
programme for Mental 
Health and Wellbeing 

1. Pupils with better health and wellbeing 
are likely to achieve better academically. 

3 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://www.sheffieldscitt.org.uk/news/retrieval-practice
https://thebrilliantclub.org/wp-content/uploads/2021/05/Annual-Impact-Report-2019-20.pdf
https://thebrilliantclub.org/wp-content/uploads/2021/05/Annual-Impact-Report-2019-20.pdf
https://thebrilliantclub.org/wp-content/uploads/2021/05/Annual-Impact-Report-2019-20.pdf
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- student support workers 
and SEND support staff 
to implement 
interventions to support 
SEMH 

- fund counsellor 3 x day 
per week 

2. Effective social and emotional 
competencies are associated with greater 
health and wellbeing, and better 
achievement. 

3. The culture, ethos and environment of a 
school influences the health and wellbeing 
of pupils and their readiness to learn. 

4. A positive association exists between 
academic attainment and physical activity 
levels of pupils. 

“Almost 1 in 4 children and young people 
show some evidence of mental ill health 
(including anxiety and depression)” -  

ONS (2016) Selected Children’s Well-
being Measures by Country Centre Forum 
(2016), Commission on Child 

 

To ensure disadvantaged pupils have the 
expected uniform for school. This will 
ensure that pupils feel fully part of the 
school community. 

University of Hertfordshire has found 
‘young people who have a “low sense of 
belonging” in their school are nearly seven 
times more likely to self-harm than those 
who feel attached to it, for instance by 
feeling included within lessons.’ 

 

Supporting all students 
with access to IT to 
enable them to 
successfully engage with 
independent learning 
outside of school 

The DfE aims to ensure pupils from lower 
income families do not miss out on 
learning opportunities. Ensuring every 
child has access to technology is critically 
important, and it’s vital that we do 
everything possible to enable this. That’s 
why we’re absolutely thrilled to be 
supporting the DfE, by providing 
disadvantaged children with devices that 
give them the best education experience 
and help ensure continuity of education. 

https://geo-computers.com/wp-
content/uploads/2021/05/DFE-Case-
Study-1.pdf 

 

Assessments and conversations with 
students and parents indicate some 
challenges with access to appropriate 
devices and technology needed to engage 
with independent learning. 

 

1,5 

Planned transition 
process for all new 
students to ensure that 
each student has a link 
adult (Mentor, House 
Lead or Student Support 
Worker) who is available 
to support. 

EEF: “The Attainment Gap 2017” 

The transition between phases of 
education – notably early years to primary, 
and primary to secondary – is a risk-point 
for vulnerable learners. Schools need to 
diagnose pupils’ needs as soon as 
possible in order to put in place effective 
support to help those falling behind to 
catch up.  

 

Assessment data indicates that students 
who have transitioned to our school in 

1,2,3 

https://geo-computers.com/wp-content/uploads/2021/05/DFE-Case-Study-1.pdf
https://geo-computers.com/wp-content/uploads/2021/05/DFE-Case-Study-1.pdf
https://geo-computers.com/wp-content/uploads/2021/05/DFE-Case-Study-1.pdf
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year 10 or 11 on average make less 
progress and have more behaviour points 
than their peers.  

Regular in-depth analysis 
of behaviour incident 
rates and attitude to 
learning grades leading 
to early intervention and 
support 

- Investment in the 
“Hub” curriculum offer 
and SEND support 
for behaviour  

- Reintegration plans 
and support following 
suspensions 

Data from the, Permanent exclusions 
and suspensions in England 2019-20 
paper shows that 

• The rate of fixed period 
exclusions has increased (an 
increasing trend from 2013-14) 
with persistent disruptive 
behaviour being the most 
common reason for both 
permanent and fixed period 
exclusions. 

• Boys have a higher exclusion 
rate than girls with exclusions 
peaking for both genders at 
age 14. 

• Exclusion rates are higher 
among students who are 
eligible for Free School Meals. 

 

Our assessment indicates that there is an 
increase in the number of safeguarding 
and wellbeing concerns as well as 
behaviour incidents after returning from 
the partial school closures during the 
pandemic.  

3 

 

Review of support staff 
team and roles to provide 
capacity to support 
students, with low 
attendance linked to 
anxiety and behaviour 
issues. 

Identify disadvantaged 
students who are 
historically persistently 
absent and support 
families with attendance 
issues through  

- Home visits 

- Text messages and 
virtual meetings 

- In person attendance 
meetings 

- EWO engagement 

- Rewards and 
incentives 

- Raising the profile of 
good attendance 

Both national authorised and unauthorised 
absence rates have increased since last year, 
the rate of the latter now being the highest 
since records began’ (DfE, 2019, p. 1) 

 

Our assessments indicate that the persistent 
absence rate for students eligible for pupil 
premium is higher than that for their peers.  

 

1, 2, 3, 4, 5 

 

 

 

 

 

 

 

Breakfast provision  Evidence shows that providing a healthy 
school breakfast at the start of the school 
day can contribute to improved readiness 

1,2,3,4,5 
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to learn, increased concentration, and 
improved wellbeing and behaviour. 

https://www.gov.uk/guidance/breakfast-
clubs-programme-2021-2023 

 

Assessments and conversations with 
students indicate that this provision is 
appreciated and well supported, setting 
students up for a positive day of learning.  

 

Total budgeted cost: £279740 

https://www.gov.uk/guidance/breakfast-clubs-programme-2021-2023
https://www.gov.uk/guidance/breakfast-clubs-programme-2021-2023
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

To ensure all disadvantaged students make good educational progress, in-line with their non-disadvantaged peers so that 
progress at Humphry Davy School is on or above national average. 
Internal data shows that 74% of students in English and 92% in maths are in line or above their age related expectations at the end of 
year 7.  In year 8 68% in English and 75% in maths are in line or above their age related expectations at the end of the academic year 
2021-22. 
At the end of academic year 2021-22 60% of year 9 students were predicted to achieve 5 or more GCSE grades of 4 or above includ-
ing English and maths, in year 10 this figure was 41%.   
GCSE outcomes from year 11 (2021-22) showed students eligible for Pupil Premium funding achieving 5 GCSEs at grade 4 or higher 
including English and maths to be 40%.  The result for the same measure at grade 5 or more was 23%. 
Students eligible for Pupil Premium funding received intervention throughout the academic year predominantly in English and maths. 
An additional group of 20 students in year 11 received targeted mentoring out of this group 9 students significantly improved their out-
comes at GCSE when compared to their year 11 starting point. 
Academic interventions over the academic year showed that 33% of the cohort of disadvantaged students received intervention out-
side of the classroom compared to 21% of their peers.  Individual tutoring and academic mentoring was also used with a large propor-
tion of the support targeted at year 7 and 8 boys.  Approximately 53% of the summer term intervention cohort were male students. 
 
Improve attendance of students eligible for Pupil Premium funding, and reduce persistent absence so that it is in line with 
their non-Pupil Premium peers and above national average for disadvantaged students. 
 

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 
Pupil 
Pre-
mium 
at-
tend-
ance 

21-22 
85.9% 

20-21 
90.6% 

21-22 
86.6% 

20-21 
90.2% 

21-22 
87.3% 

20-
21 
No 
data 

21-22 
86.5% 

20-21 
90.5% 

21-22 
86.9% 

20-21 
90.0% 

21-
22 
85..5 

20-
21 
88.0 

 

• Cumulative attendance for 2021-22 is 87.7% for all students eligible for Pupil Premium funding (whole school at 90.8% with 
non-PP at 92.5%) with persistent absence of 38.1% (whole school at 27.7%).  Data taken up to 1st June 2022. 

For academic year 2021-22 58% of students went through the formal attendance procedures at Humphry Davy School, of these stu-
dents 48% improved their overall attendance and of the remaining students who did not show marked improvement 12% met the 
threshold and were referred to EWO and the educational welfare service.  Attendance of students eligible for Pupil Premium funding 
still remains a focus 
 
Students who join Humphry Davy School after the start of year 7 have a supportive induction programme that enables them 
to fully integrate with the school.  Reduction in Fixed Term Exclusion rate and Persistent absence. 
 
Transition programme in place and provision for more vulnerable students was established.  Inclusive activities programme organ-
ised and delivered at the end of the academic year to ensure all students accessed extra-curricular activities that were designed to 
improve cultural capital. 
Summer activities planned and delivered for Year 6, 7 and 8 students in July. The average attendance for the July summer        
activities was 87 students per day.  
From the exclusion data 7 of the students that received Fixed Term Exclusions joined the school after the start of year 7 this was 
out of a total of 46 students eligible for Pupil Premium funding who received an FTE during academic year 2021-22.  5 of the stu-
dents who started at Humphry Davy School after year 7 were in years 10 and 11 and started at the school the previous academic 
year (years 9 and 10). 
The provision including use of student buddies and 1:1 support from the pastoral team has ensured that a vast majority of students 
that join the school after the start of year 7 settle well.  
 
 
Homework completion and engagement with revision activities is comparable to that of non-disadvantaged students. 
 
Data shows that students eligible for Pupil Premium funding received more behaviour points for non-engagement with independent 
study during the autumn term when compared with their peers.  However, as the academic year progressed this dropped and by 
the summer term students eligible for Pupil Premium funding were receiving proportionally the same number of behaviour points 
for not completing independent study.  Individual contact with parents and allocation of laptops for student use at home has had an 
impact and resulted in increased numbers of students engaging with independent study and revision. 
 
Pastoral support is effective in promoting access to educational and cultural opportunities. 



 

16 

All year 11 disadvantaged students received advice and guidance face to face from careers and post-16 advisor.  Local post-16 
training and education providers were also present and able to provide support.   This strategy led to 97% of Year 11 disadvan-
taged students starting post-16 education or training. 
 
 
Pastoral support is effective in identifying and supporting those who have difficulties with their social skills, managing 
emotions, self- confidence and resilience. 
Strong and sustained links with parents/carers and external agencies to ensure that information is shared and support 
packages are in place for students in need. 
 
Planned mentoring and pastoral support was allocated to 25% of the cohort, this compares to 11% for students not eligible for Pu-
pil Premium funding. 
 
Some students were also unable to access the full curriculum, the data shows 6 students eligible for Pupil Premium funding (2% of 
the cohort) were on personalised timetables at Humphry Davy School compared to 2 students who were not eligible.   
Subsidised and free music lessons were also offered this led to 14 students (4% of the cohort) who were actively engaged in mu-
sic lessons 
 
Robust behaviour and exclusions policy implemented with a significant restructuring of student and pastoral support. 
Whole school focus on attendance with specific role allocated as part of SLT and middle leader roles. 
Weekly EWO and HoS meetings, this led to weekly attendance reports with clear actions.   
 
Improve behaviour of students eligible for Pupil Premium funding so that students receive a comparable number of re-
wards and behaviour points to their non- Pupil Premium peers.  Reduction in Fixed Term Exclusion rate 
 
Weekly behaviour stats produced and analysed by Pastoral team. Outcomes from March/April audit showed year 8 and 9 year 
groups with statistically significantly higher behaviour point averages when compared to their non-disadvantaged peers.  11% of 
students who were eligible for Pupil Premium funding received a fixed period exclusion compared to 4% of students who were not 
eligible for the funding. 
Rewards showed that students eligible for pupil premium funding were more likely to receive an achievement point compared to 
their peers with students eligible for the funding averaging 1.9 achievement points per day and their peers achieving 1.2. 
 
 

2021/21 review 
Autumn term activities: 

CPD programme covering 5 key areas of T+L introduced. 

Faculty coaching models introduced.  English and Maths with specific timetabled T+L sessions. 

Extra-curricular offer in place. 

Whole school learning walk planned and implemented, each faculty monitored. 

Twilight session in place in November to review T+L strategies with staff groups.  Staff absence an issue. 

Staff member seconded to SLT working with HoFs on assessment and monitoring.   

Spring term activities: 

Spring monitoring cycle completed, over 50 lesson drop ins undertaken.  Areas of strength and development fed back to SLT and HoF. 

SEN and PP monitoring completed 5 key areas of focus identified and shared with staff. 

CPD mini courses in place delivered by experienced HDS staff. 

Extra-curricular programme developed with additional out of classroom experiences delivered. 

Appointment of additional AST. 

 

2021/22 review: 
Autumn term activities:  

Development and implementation of remote learning strategies.  Individual contact with vulnerable students during partial school closures.  
Engagement was high with Satchel One registering 88% of students accessing the platform. 

Spring term activities: 

Independent study policy review and development – implementation.  

Parental engagement reviewed – greater need for more utilisation of online platform. 

 

2021/22 review: 
Autumn term activities: 

Applied and Creative faculties running after school intervention for targeted students. Maths and English small group intervention for years 7, 8 
and 9.  Due to staff absence (long term) English intervention has had reduced capacity.  Monitoring in place, impact assessed in December. 
Maths showed of the 29 students who had intervention there was at least a 40% increase in their ability to correctly answer key topic questions. 

Build up group (20 students) received 1:1 or group support each week. 
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Time allocated on staff timetable for intervention. 

Faculty TAs in English and maths specifically supporting disadvantaged students. 

Spring term activities: 

Academic mentoring of key year 11 students in place with SLT acting as mentors.  70% of students mentored are disadvantaged. 

English and maths intervention continues. 

Build-up group continues. 

Options evening and individual 1:1 meetings for all year 8 students. 

 

2021/22 review 

Autumn term: 

Extra curricular programme implemented. 

Priority 1:1 careers interviews and college application support. 

Spring term: 

Extra-curricular programme developed with additional out of classroom experiences delivered. 

1:1 careers interviews continued. 

 

2021/22 review: 

Autumn term activities: 

Reading and comprehension programme introduced, staff absence delayed implementation. 

ARP programme in place. 

Tier 2 and 3 vocabulary CPD sessions delivered. 

Spring term activities: 

English intervention data shows an average of 15% gain in standard assessment scores and an average of 34 weeks increase in reading age of 

students in the intervention programme 

2021/22 review: 

Autumn term activities: 

Mindfulness sessions in place for 1:1 and small group support (year 10 and 11 students). 

1:1 support in place for small group of year 11 with SEMH issues. 

 

Spring term activities: 

Mindfulness sessions continued. 

 

2021/22 review 

Autumn term activities: 

Horsforth quadrants established and used by all HoFs.  Laser meeting in December 2021 focusing on year 11. 

Spring term activities: 

Horsforth quadrants produced for years 9, 10 and 11. Analysed and support strategies developed at faculty level. 

Data shows 127 year 7 students are inline or above their expected outcome in English and 153 are inline or above in Maths (total of 157 
students). 

 

2021/22 review 

Autumn term activities: 

Persistent absence and overall attendance figures for HDS although are improving are still below that of national averages for disadvantaged 

students. 

 

 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 
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Programme Provider 

GCSEPod Soundbite learning 

Hegarty Maths Hegartymaths 

White Rose Maths Trinity MAT 

Tassomai Tassomai Ltd 

Lexonik Sound training for reading Ltd 
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