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COVID-19 catch-up premium report 2020-21 

This statement details our school’s use of the COVID-19 premium funding to help 
improve the attainment of students effected by the partial school closures experienced 
during the pandemic.  

School overview 

Detail Data 

School name Humphry Davy School 

Number of pupils in school  850 

Proportion (%) of pupil premium eligible pupils 37% 

Statement authorised by William Marshall 
(Headteacher) 

Pupil premium lead Gareth Armstrong 
(Deputy Headteacher) 

Governor / Trustee lead Terry Binns (Chair of 
Governors) 

Funding overview 

Detail Amount 

Catch up premium funding allocation 2020-21 £67,680 

Amount of funding received per student £80 
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Catch up premium plan 

Statement of intent 

Objectives of the premium funding strategy:   

 To promote access to educational and cultural opportunities so that 

students integrate well back into full time face to face education. 

 To raise the attainment of all pupils (particularly those that have been 

identified as disadvantaged) so that they make progress in line with their 

starting point. 

 

Challenges 

This details the key challenges to achievement that we have identified among our 
students. 

Challenge 
number 

Detail of challenge  

1 The progress and achievement of the most able students eligible for 
Pupil Premium funding are not yet in line with that of their peers 

2 Attendance and persistent absence of students is a key barrier to 
progress. 

3 Mobility – a significant number of students join HDS mid-year from 
other schools. 

4 Students eligible for Pupil Premium funding struggle with homework 
completion and revision. Our disadvantaged students do not fully 
access the opportunity to extend and consolidate learning outside of 
the school day. 

5 A significant proportion of our students do not have access to a wealth 
of life experiences and cultural opportunities. 

6 A proportion of our students have difficulties with their social skills, 
managing emotions, self- confidence and resilience. does mean that 
certain students (who are more likely to be disadvantaged) struggle to 
access their educational opportunities as a result. 

7 A significant minority of our students have complex family needs and 
family deprivation leading to a poor home learning environment. 
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Intended outcomes  

This explains the outcomes we are aiming for and how we will measure whether they 

have been achieved.  The below outcomes should not be taken in isolation and have 

been written to sit alongside the current Pupil Premium funding strategy. 

Intended outcome Success criteria 

To ensure all students make good 
educational progress, so that progress at 
Humphry Davy School is on or above 
national average. 

In-school gap in achievement between 
key groups to be not more than 10% in all 
subjects with the aspiration to achieve 
comparable achievement for all.    Pro-
gress and attainment of students eligible 
for Pupil Premium funding to be at least 
in-line with disadvantaged students na-
tionally with the aspiration to achieve 
comparable progress and attainment to 
non-disadvantaged peers nationally.  

Improve attendance of students eligible 
for Pupil Premium funding, and reduce 
persistent absence so that it is in line with 
their non-Pupil Premium peers and above 
national average for disadvantaged 
students. 

Reduction in persistent absence gap 
between disadvantaged and their non-
disadvantaged peers.  Attendance and 
persistent absence to be in-line with 
national average figures. 

Students who join Humphry Davy School 
after the start of year 7 have a supportive 
induction programme that enables them 
to fully integrate with the school.  
Reduction in Fixed Term Exclusion rate 
and Persistent absence. 

Exclusion rate for disadvantaged 
students and those joining from other 
schools to fall in line with national 
average exclusion rates. Attendance 
and persistent absence to be in-line with 
national average figures. 

Homework completion and engagement 
with revision activities high. 

Standards of work are good as 
evidenced by work sampling and lesson 
drop ins.  Behaviour points for 
homework decreasing.   

Pastoral support is effective in promoting 
access to educational and cultural 
opportunities. 

Students have access to high quality 
support and guidance with a rich 
programme of extra-curricular activities 
in place and monitored. 

Pastoral support is effective in identifying 
and supporting those who have difficulties 
with their social skills, managing 
emotions, self- confidence and resilience. 

Reduction in persistent absence.  
Attendance and persistent absence to 
be in-line with national average figures.  
Targeted support and management of 
the Hub to enable students to engage 
effectively with their learning. 

Strong and sustained links with 
parents/carers and external agencies to 
ensure that information is shared and 
support packages are in place for 
students in need. 

Evaluated through attendance and 
behaviour data (using success criteria 
as above). 
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Activity in this academic year 
This details how we intend to spend our catch up funding in 2020-21 to address the 

challenges listed above and compliment the work and financial commitment outlined in 

the Pupil Premium strategy. 

Teaching (for example, CPD, recruitment and retention) 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

To ensure teaching 
within the school is 
consistently good and 
that students receive 
sufficient stretch and 
challenge to be able to 
reach expected 
progress bench marks. 

Education Endowment Foundation 
(EEF) evidences that improving 

teaching has the largest impact on 
outcomes for disadvantaged students. 
Recruitment, retention, highly effective 
leadership and high quality teaching is 
at the heart of educational success for 

students.  

  

 EEF: ‘The Attainment Gap 2017’ 

What happens in the classroom makes 
the biggest difference: improving 

teaching quality generally leads to 
greater improvements at lower cost 

than structural changes.  

 

1,2,4 

Investment in IT 
software and hardware 
to support homework 
and remote learning at 
HDS.  Rapid 
deployment of laptops 
and other IT devices to 
families with little or no 
access to ICT at home. 

EEF Toolkit: Homework (Secondary): 

“On average, the impact of homework 
on learning is consistently positive 
(leading to on average five months' 
additional progress). However, beneath 
this average there is a wide variation in 
potential impact, suggesting that how 
homework is set is likely to be very 
important.” 

1,4 

Teaching and support 
staff have access to 
high quality CPD and 
coaching to support 
their professional 
development and 
improve their capacity 
to develop their own 
practice and teaching 
ability. 

EEF evidences that on average, 
teachers spend 10.5 days per year 

attending courses, workshops, 
conferences, seminars, observation 

visits, or other in-service training 
(Sellen, 2016). The rationale for this 

substantial investment in professional 
development (PD) is clear: meta-

analyses find that teacher PD 
programmes tend to improve pupil 

academic achievement (Fletcher-Wood 
& Zuccollo, 2019; Lynch et al., 2019). 

1,4 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

1:1 and small group 
intervention and 
support with particular 
focus on English and 
Mathematics. 

Evidence from EEF indicates that one 
to one tuition can be effective if 
delivered in short regular sessions over 
a six to twelve week period.  Small 
group tuition has also been shown to be 
effective.  Evidence from the UK (taken 
in 2014) indicates that students made 
additional 3 months progress with 
reading.   

Kingsbridge Research School CPD  

EEF: “where TAs support individual 
pupils or small groups, which on 
average show moderate positive 
benefits.” 

EEF: “Research which focuses on 
teaching assistants who provide one to 
one or small group support shows a 
stronger positive benefit of between 
three and five additional months on 
average. Often support is based on a 
clearly specified approach which 
teaching assistants have been trained to 
deliver.” 

 

1,3,6 

Summer school and 
other extra-curricular 
activities that take place 
during term time  

Disadvantaged students can have 
difficulty accessing extra resources 
required to boost attainment, therefore 
extra targeted resources and support 
can promote engagement and provide 
support. 

There are a number of meta-analyses 
which consistently find that progress of 
students who attend summer schools 
and additional activities make increased 
progress compared to similar students 
who do not. 

2,5,6 

Reading intervention 
and comprehension 
strategies along with 
whole school reading 
for pleasure focus. 

EEF: improving literacy improves 
student outcomes overall - increases 
GCSE attainment and thereby life 
choices. 

 

1 
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EEF - a specific focus on Reading 
Comprehension Strategies +6 months 
additional progress can be made. 

 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Implement strategic 
programme for Mental 
Health and Wellbeing 

1. Pupils with better health and 
wellbeing are likely to achieve better 
academically. 

2. Effective social and emotional 
competencies are associated with 
greater health and wellbeing, and better 
achievement. 

3. The culture, ethos and environment 
of a school influences the health and 
wellbeing of pupils and their readiness 
to learn. 

4. A positive association exists between 
academic attainment and physical 

activity levels of pupils. 

“Almost 1 in 4 children and young 
people show some evidence of mental 

ill health (including anxiety and 
depression)” -  

ONS (2016) Selected Children’s Well-
being Measures by Country Centre 
Forum (2016), Commission on Child 

 

To ensure disadvantaged pupils have 
the expected uniform for school. This 
will ensure that pupils feel fully part of 

the school community. 

University of Hertfordshire has found 
‘young people who have a “low sense of 
belonging” in their school are nearly 
seven times more likely to self-harm 
than those who feel attached to it, for 
instance by feeling included within 
lessons.’ 

6,7,8 

Planned transition 
process for all new 
students to ensure that 

EEF: “The Attainment Gap 2017” 

The transition between phases of 
education – notably early years to 

2,3,8 
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each student has a link 
adult (Tutor, Head of 
Year or Student 
Support Worker) who is 
available to support. 

primary, and primary to secondary – is 
a risk-point for vulnerable learners. 
Schools need to diagnose pupils’ needs 
as soon as possible in order to put in 
place effective support to help those 
falling behind to catch up.  

Restructure of support 
staff team to provide 
capacity to support 
students, with low 
attendance linked to 
anxiety and behaviour 
issues. 

Identify disadvantaged 
students who are 
historically persistently 
absent and support 
families with attendance 
issues. 

 

Both national authorised and 
unauthorised absence rates have 
increased since last year, the rate of the 
latter now being the highest since 
records began’ (DfE, 2019, p. 1) 

 

Persistent absence and overall 
attendance figures for HDS although 
are improving are still below that of 
national averages for disadvantaged 
students. 

2,3,6 
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Review of outcomes for academic year 2020-21 

COVID-19 catch up premium outcomes 

This details the impact that our catch up premium activity (in conjunction with Pupil 

Premium strategy) had on students in the 2020 to 2021 academic year.  

Teacher Assessed Grades were used to award GCSE results to all Year 11 students.  The pro-
cess carried out by the school was robust with in depth moderation and analysis.  Due to this no 
national benchmarks or comparisons are available. 67% of students achieved five or more 
GCSE passes including English and Maths at grade 4 or above with 39% achieving this at 
grade 5 or above. 
All other students were assessed using internal assessment procedures and CAT tests data was 
used to enable progress to be evaluated. 
 
DFE laptop scheme yielded digital devices so that digital disadvantaged could be supported and 
continue to access independent study at home.  This was complimented by other digital devices 
(tablets) that were secured and supplied to year 7 disadvantaged students. Over 120 digital de-
vices were sourced, imaged and delivered to students during the partial school closures. 
 
To support students an increased number of staff were trained to deliver TIS, and mindfulness 
sessions were established to target and support those who struggled to reintegrate back into 
school after the partial closure. 25% of students eligible for Pupil Premium funding received 
regular support from the pastoral team or an external agency.  This figure was 11% for all 
other students. 
 

Staff training in SOUND (Lexonik) education delivery was put in place to increase the capacity 
within the English faculty.  8 students were initially identified and began the programme, par-
tial school closure led to an interruption in this initiative. 
Due to COVID restrictions the physical library was closed however an online book lending pro-
gramme was established so that students could collect loaned library books safely. 
 
Additional agency staff member employed to deliver small group intervention in English twice a 
week to year 7 and 8 students.  This programme ran for 8 weeks with a focus on giving additional 
support to these students and pre-learning of topics related to the English curriculum they were 
following as well as developing their foundational literacy and allowing access to the curriculum 
across the whole school.  
Students made individualised progress in key areas as identified by pre-intervention assessment. 
Progress was assessed on a session-by-session basis and evidenced in the marking and review 
of the work produced. Cohort progress was not measured against grading due to the incremental 
nature of session and the limited value of this macro perspective. Anecdotal evidence from 
class teachers and student voice suggests that the students appreciate the additional 
support but where possible would like this to be from a known class teacher.  
 
Transition programme in place and provision for more vulnerable students was established.   
Inclusive activities programme organised and delivered at the end of the academic year to en-
sure all students accessed extra-curricular activities that were designed to improve cultural 
capital. 
Summer activities planned and delivered for Year 6, 7 and 8 students in July and August.  The 
average attendance for the August and July summer activities was 82 students per day. 
 
Robust behaviour and exclusions policy implemented with a significant restructuring of student 
and pastoral support. 
Whole school focus on attendance with specific role allocated as part of SLT and middle leader 
roles. 
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Weekly EWO and HoS meetings, this led to weekly attendance reports with clear actions.  
However the partial school closures changed the attendance focus for the academic year with 
an increase in remote contact and conversations with vulnerable students.  Whole school at-
tendance from September to June was 92.1% this was above national average attend-
ance for the academic year (based on FFT data comparisons).  This figure showed that 
students at HDS have good attendance within the context of the pandemic. They come 
to school on time and are punctual to their lessons. When this is not the case the school 
takes appropriate, swift action (including offering Covid IEPs for a fixed period for 
some). 
 
All year 11 students received advice and guidance face to face from careers and post-16 advi-
sor.  Teams meetings were held with all year 11 students during the lockdown period to ensure 
adequate careers and post 16 advice and guidance was in place.  Local post-16 training and 
education providers were also present. This strategy led to 97% of Year 11 students start-
ing post-16 education or training. 
 
 
 

 
 

 

 

 


