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1. School Mission Statement 

An inspiring and vibrant place for learning which enriches, and is a valued part of, the Penzance 
community. 
A place where we: 

− Celebrate individuality 

− Nurture a true sense of belonging 

− Aspire to excellence in everything we do; and 

− Seek to maximise the life chances of all our young people. 
 

2. Our Aim and Principles (incorporating our co-operative core values) 

Humphry Davy School seeks to unlock the talent and enterprise of all our young people.  
We promote high achievement, behaviour and learning for life by working with every individual to: 
• value, trust and respect each member of our community and work together co-operatively; 
• develop their full academic, creative, physical and personal potential, regardless of background 

and overcoming any barriers to learning; 
• develop the knowledge, skills and attributes they need to lead successful and happy lives; 
• become independent, confident, considerate and responsible young people who make a positive 

contribution to society; 
• understand the importance of a fairer and environmentally sustainable world. 

• be empowered to make an ethical and sustainable contribution to local, national and 
global prosperity. 
 

We are committed to justice and equality for all and will carry this through in school life by: 
• recognising individuality; 
• raising aspirations and awareness of opportunities; 
• valuing and celebrating the positive attitudes and diverse achievements of all; 
• encouraging a positive sense of place and identity through awareness of Cornwall’s heritage, 

environment and culture, and understanding and respecting differences on a local, national and 
international level; 

• establishing fair and firm boundaries which promote self-discipline and a responsible attitude 
towards people and property; 

• providing a community where all feel they belong and where each is known as an individual; 
• promoting the personal qualities of resilience, curiosity, self-esteem, self-confidence, self-discipline, 

tolerance and compassion; 
• ensuring that our school is a community in which all participate in decision making and 
the voice of each individual can be heard. 

 
We work to the co-operative ethical values of: 
• Openness – We believe in being open, sharing information and ideas to improve the lives of 

children and young people 
• Honesty – We are professional and respectful with everyone 
• Caring for others – we treat everyone as we wish to be treated ourselves, understanding that 

children and young people have one childhood 
 

3. Aims of the Behaviour and Relationship Policy 

This behaviour and relationship policy builds on the school vision and ethos to: 

✓ Provide a consistent approach to behaviour management that is applied equally to all students 

✓ Define what we consider to be unacceptable behaviour, including bullying and discrimination 



 

✓ Outline how students are expected to behave 

✓ Identify any safeguarding concerns that are the root of any unacceptable behaviour 

✓ Summarise the roles and responsibilities of different people in the school community with regards 
to behaviour management 

✓ Outline our system of rewards and consequences 

✓ Consider what extra support can be offered to groups of students who are at a higher risk of 
exclusion 

 

4. Objectives of the Behaviour and Relationship Policy 

✓ To emphasise the importance of good behaviour and its relationship to learning; establishing a 
positive climate for learning that enables students and teachers to achieve the highest standards 
of learning and teaching 

✓ To provide a framework for the consistent management of all behaviour-related issues.  

✓ To emphasise the value of partnership between students, parents/carers and Humphry Davy 
School in the achievement of high standards of behaviour within the whole school community.  

✓ To encourage every member of Humphry Davy School to show care, courtesy and consideration to 
other members of the school and to the wider community. Valuing ourselves and others. 

✓ To ensure every member of the Humphry Davy Community feels safe.  

5. Practice  

Staff should seek to manage behaviour fairly and consistently and without emotional attachment. Best 
practice is recognised by a teacher who secures high standards of behaviour through firmly 
establishing the highest expectations of his or her students, through relentless and consistent routines, 
through engaging teaching which challenges students of all abilities appropriately and through 
establishing and developing a positive working rapport with students who recognise that the teacher 
cares about their welfare and outcomes. Good behaviour, therefore will be promoted through the 
establishment of good relationships within the Humphry Davy School community built upon mutual 
respect. 

Assemblies and mentoring play an important role in promoting the ethos of Humphry Davy school 
where courtesy, respect and good behaviour are the expected norm.  

The school curriculum provides opportunities for consideration of behavioural issues, in particular 
through the Citizenship/Personal Development/Beliefs and Ethics curriculum, where issues such as 
tolerance, honesty, bullying, rights and responsibilities are addressed.  

Humphry Davy school will seek to provide a relevant curriculum for all students. The provision of 
engaging, high quality Teaching and Learning is central to achieving good behaviour.  

The student Code of Conduct (written in conjunction with Student Forum) is available to all students 
and emphasised in assemblies, mentor times and through our responsive SMSC (Social, Moral, 
Spiritual and Cultural /British Values topics. 

Students who are experiencing behavioural and emotional difficulties or disabilities will be supported 
through any combination of:  Mentor/House Lead/Student Support Team (including Education 
Welfare), Teaching Assistants, SENCO and multi-agency work.  

Student behaviours, both positive and negative, are recorded on the Humphry Davy SIMs system. 
These records are monitored, managed and analysed by the House Leads weekly together with the 
Deputy Headteacher in charge of behaviour.  



 

Parents can keep apprised of their child's rewards and sanctions via our online platforms, which we 
encourage parents to sign up to, alongside our traditional methods of communication 

Each member of the school community has responsibility for upholding standards of behaviour in 
school, both within the classroom and around the Humphry Davy School site.  

Standards of behaviour will be monitored routinely but there will be a formal termly report on 
standards across the school. This report will include relevant data from the SIMS behaviour log, 
detentions, exclusions, attendance etc. The report will form the basis of presentations to staff, SLT and 
governors. Progress against the Behaviour and Attitudes/Personal Development Action Plans (SDP) 
targets will be recorded with appropriate action identified and shared.  

6. Legislation and statutory requirements 

This policy is based on advice from the Department for Education (DfE) on: 

• Behaviour and discipline in schools 

• Searching, screening and confiscation at school 

• The Equality Act 2010 

• Keeping Children Safe in Education 

• School suspensions and permanent exclusions 

• Use of reasonable force in schools 

• Supporting pupils with medical conditions at school  
It is also based on the Special Educational Needs and Disability (SEND) Code of Practice. 
In addition, this policy is based on: 

• Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard and 
promote the welfare of its pupils  

• Sections 88-94 of the Education and Inspections Act 2006, which require schools to regulate 
pupils’ behaviour and publish a behaviour policy and written statement of behaviour 
principles, and give schools the authority to confiscate pupils’ property 

• DfE guidance explaining that maintained schools must publish their behaviour policy online 
 

7. Definitions 

Misbehaviour is defined as: 

• Disruption in lessons, in corridors between lessons, and at break and lunchtimes 

• Non-completion of classwork or homework 

• Poor attitude and poor manners 

• Failure to follow basic instruction 

• Incorrect uniform 

• Phone use  
Serious misbehaviour is defined as: 

• Repeated breaches of the school rules 

• Any form of bullying  

• Sexual violence, such as rape, assault by penetration, or sexual assault (intentional sexual 
touching without consent) 

• Sexual harassment, meaning unwanted conduct of a sexual nature, such as: 

▪ Sexual comments 

▪ Sexual jokes or taunting 

▪ Physical behaviour like interfering with clothes 

https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2002/32/section/175
http://www.legislation.gov.uk/ukpga/2006/40/section/88
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#behaviour-policy


 

▪ Online sexual harassment such as unwanted sexual comments and messages (including 
on social media), sharing of nude or semi-nude images and/or videos, or sharing of 
unwanted explicit content 

• Vandalism 

• Theft 

• Fighting 

• Defiance 

• Smoking 

• Racist, sexist, homophobic or discriminatory behaviour 

• Possession of any prohibited items. These are: 

▪ Knives or weapons 

▪ Alcohol 

▪ Illegal drugs 

▪ Stolen items 

▪ Tobacco, vapes and cigarette papers 

▪ Fireworks 

▪ Pornographic images 

▪ Any article a staff member reasonably suspects has been, or is likely to be, used to 
commit an offence, or to cause personal injury to, or damage to the property of, any 
person (including the student) 

 

8. Bullying 

Bullying is defined as the repetitive, intentional harming of 1 person or group by another person or 
group, where the relationship involves an imbalance of power. 
Bullying is, therefore: 

• Deliberately hurtful 

• Repeated, often over a period of time 

• Difficult to defend against 
Bullying can include: 

TYPE OF BULLYING DEFINITION 

Emotional Being unfriendly, excluding, tormenting 

Physical Hitting, kicking, pushing, taking another’s belongings, any use of 
violence 

Prejudice-based and 
discriminatory, including: 

• Racial 

• Faith-based 

• Gendered (sexist) 

• Homophobic/biphobic 

• Transphobic 

• Disability-based 

Taunts, gestures, graffiti or physical abuse focused on a particular 
characteristic (e.g. gender, race, sexuality) 

Sexual Explicit sexual remarks, display of sexual material, sexual gestures, 
unwanted physical attention, comments about sexual reputation or 
performance, or inappropriate touching 



 

TYPE OF BULLYING DEFINITION 

Direct or indirect verbal Name-calling, sarcasm, spreading rumours, teasing 

Cyber-bullying Bullying that takes place online, such as through social networking sites, 
messaging apps or gaming sites  

 
Details of our school’s approach to preventing and addressing bullying are set out in our anti-bullying 
strategy here: HDS Student Anti-Bullying Policy 
 

9. Roles and responsibilities 

9.1 The Governing Body 
The Governing Body is responsible for reviewing and approving the written statement of behaviour 
principles (appendix 1). 
The Governors will also review this behaviour policy and termly reports in conjunction with the 
headteacher/deputy headteacher and monitor the policy’s effectiveness, holding the 
headteacher/deputy headteacher to account for its implementation. 

9.2 The Headteacher 
The headteacher is responsible for reviewing this behaviour policy in conjunction with the Governing 
Body, giving due consideration to the school’s statement of behaviour principles (appendix 1). The 
headteacher will also approve this policy. 
The headteacher will ensure that the school environment encourages positive behaviour and that staff 
deal effectively with poor behaviour, and will monitor how staff implement this policy to ensure 
rewards and consequences are applied consistently to all groups of students. 
The headteacher will ensure that this behaviour policy works alongside the safeguarding policy to 
offer students both consequence and support when necessary. 
The headteacher will ensure that the data from the behaviour log is reviewed on a regular basis, to 
make sure that no groups of students are being disproportionately impacted by this policy.  

9.3 Staff 
Staff are responsible for: 

• Implementing the behaviour and relationships policy consistently 

• Modelling positive behaviour, investing in positive relationships and demonstrating mutual 
respect 

• Providing a personalised approach to the specific behavioural needs of particular students 

• Recording behaviour incidents (see appendix 2 for SIMS log) 

• Following through with school behaviour procedure (see appendix 3) 
The senior leadership team will support staff in responding to behaviour incidents.  

9.4 Parents 
Parents are expected to: 

• Support their child in adhering to the student Code of Conduct 

• Inform the school of any changes in circumstances that may affect their child’s behaviour 

• Discuss any behavioural concerns with their child’s Mentor/class teacher, promptly 
 

10. Student code of conduct 

The student Code of Conduct, incorporating and reflecting the ‘ways of being at HDS’ sets out the 
standards of conduct expected of students. It holds individuals and groups responsible for the 

https://humphrydavy.s3.amazonaws.com/uploads/document/Student-Anti-Bullying-Policy-adopted-15.12.20.pdf?t=1624977887


 

consequences of their actions. Failure to fulfil these responsibilities may result in the withdrawal of 
privileges or the imposition of consequences (see appendix 3). 

 
 

11. Rewards and sanctions 

Development of character is an essential part of our curriculum and our learner dispositions, created in 
collaboration between students and staff, demonstrate the core skills that our students are 
encouraged to nurture throughout their time at Humphry Davy. We reward learners with $HD who 
are: 

• Enthusiastic  • Focused 

• Confident • Resilient 

• Respectful • Independent 

• Creative • Responsible 
 
Additionally, the G Code is a further means of celebration and these are equivalent to 5 $HD we 
reward for academic progress, reading, attendance and behaviour: 
Other milestones are rewarded with 10-20 $HD (see appendix 3). 
 
$HD will be awarded in every lesson, with the expectation that staff reward a minimum of 4 students 
in every lesson for achievement, progress and effort.  
 
We value and celebrate our students' achievements in the development of key character traits and 
recognise that this is as important as academic success in supporting our students on their journey to 
become happy, healthy and prosperous adults. 

 
Students are able to spend their $HD using our online shop (E Praise). They can purchase many items 
(which change termly), for example; stationary, water bottles, sports equipment, vouchers, donation to 
school charity, money off Y11 Prom etc.. 

Humphry Davy School behaviour system operates based on responsibility and choice. The language 
for behaviour in the classroom and beyond encourages students to take responsibility and make an 
appropriate choice to avoid further escalation in consequence. See appendix 3. 



 

Consequences are intended both to bring about a modification in the behaviour of an individual and 
act as a deterrent to others. Completion of a consequence should bring closure and a fresh start. 

Only the strategies / consequences listed should be used by staff. Whole class detentions must not be 
used nor the practice of writing the names of students on a classroom board for negative behaviour.  

Behaviour incidents that fall short of our Code of Conduct are recorded on our school SIMs system. 
Points range from 1 to 3 (see appendix 3), depending on nature of the misbehaviour/serious 
misbehaviour. The record on SIMs is the narrative and will always be followed with an inevitable 
consequence. Consequences range from words of advice, to time in reset, to booked reflection time, to 
detentions. 

Detentions can be set by any member of staff as a consequence for poor behaviour(s). Depending on 
the level of the behaviour incident (see appendix 3). Stage 1, 2, 3 detentions range in length from 10 
to 75 minutes (or in the case of a booked reflection day from 8.40am – 4pm) and provide students 
with the opportunity for discussion, reflection and/or to catch up on classwork/homework missed. In 
the case of defiant refusal to follow the code of conduct a students may be placed in our reset room 
for a period of time during the school day to ensure restorative conversations take place and the 
students is reset in readiness to access learning. Where a lower-level detention is missed by a student, 
a higher-level detention or sanction can be set.  

Note: The DFE guidance states that schools no longer have to give parents notice of after school 
detentions or tell them why a detention has been given, but out of courtesy, we will ring parents/send 
a letter to inform. 

11.1 Reasonable Adjustments within the Behaviour for Learning Policy  

In addition, or as an alternative to behaviour incident consequences, we encourage Restorative 
Conversations or Community Service to support students to understand the impact of their behaviour 
choice.  

When a modified approach is recommended this will be disseminated via Mentors /Pen Profile / 
APDR1 /staff briefings. The school may also consider a Behaviour Plan which will be shared with staff 
and may form the basis of some agreed strategies to employ across all teachers.  

’Time Out Cards’ and sensory breaks may be used by students when they are experiencing anxiety 
/difficulty within a learning environment or to provide them with an alternative to negative behaviour 
which allows them to return to the learning environment. They are not to be used at the moment when 
their behaviour has led to a sanction for unwanted behaviour. These cards would only be issued as a 
short/medium term strategy to manage behaviour as agreed with teaching staff and reviewed 
frequently for efficacy. An agreed action should always be linked with the card/break - a safe 
place/a period of time/a named member of staff to go to. It would be considered a breach of the 
Behaviour Policy for a student to use the card/break to leave the school site or wander without care 
and control around the school site or where they placed themselves or others at risk. Failure to adhere 
to the use of the card may result in a sanction and/or removal of the card.  

The Hub2 at Humphry Davy School has a variety of functions all of which are intended as short term 
measures:  

• For students who are struggling to cope emotionally for a variety of reasons.  
• For short term respite in a quiet atmosphere.  

 
1 Assess, Plan, Do, Review  
2 The Hub is a staffed space in our student services  



 

• For students on transfer from another school to assess ability and to support a smooth 
transition 

• For students who are unable to get around the school due to medical issues. 
For students where it has been agreed with SLT that they will have timetabled time in The Hub.  

• As an extension and reintegration following a Fixed Term Exclusion.  

When considering the behaviour of any student with SEND, the school will carefully consider whether 
the student understood the rule or instruction, and whether they were unable to act differently on 
account of their SEND. We will then assess if it is appropriate to employ use a sanction and if so, 
whether any adjustments need to be made to the sanction. 

11.2 List of rewards and sanctions 
Positive behaviour will be rewarded with: 

▪ Praise 

▪ $HD (Humphry Davy Dollars) 

▪ Letters, postcards, certificates or phone calls home to parents 

▪ Special responsibilities/privileges 

▪ Raffle tickets towards termly prizes 

▪ Rewards trips and visits 
The school may use 1 or more of the following sanctions in response to unacceptable behaviour: 

▪ A verbal reprimand (Warn) 

▪ Moving the student within the classroom (Move) 

▪ Sending the student out of the class (Remove) 

▪ Expecting work to be completed at home, or at break or lunchtime 

▪ Detention at break or lunchtime, or after school 

▪ Referring the student to a member of leadership staff ‘on call’ 

▪ Letters or phone calls home to parents 

▪ Agreeing a behaviour contract 

▪ Placing the student on the schools ‘Stages of Intervention’ 

▪ Putting a student ‘on report’ 
Rewards/Sanctions/consequences are recorded on our SIMs system – see appendix 3 
See appendix 5 for sample letters to parents about their child’s behaviour. 
We may use the reflection space3 in response to serious or persistent breaches of this policy. 
Students who do not attend a given detention may have escalated detentions, which may lead being 
booked into the reflection space.  
The reflection space is managed by Student Support Workers and members of extended Leadership 
Team.4 

11.3 Sexual harassment and sexual violence 
The school will ensure that all incidents of sexual harassment and/or violence are met with a suitable 
response, and never ignored. 
Students are encouraged to report anything that makes them uncomfortable, no matter how ‘small’ 
they feel it might be. 
The school’s response will be: 

▪ Proportionate 

▪ Considered 

▪ Supportive 

▪ Decided on a case-by-case basis 

 
3 Reflection Space is a quiet working room, where a student will be expected to complete their normal school work. They will have alternative break and 
lunchtimes from their peers. They will have access to students support to encourage them to ‘reflect’ on the reasons they have been placed there. The 
reflection day lasts from 8.40am – 4pm. NB Failure to complete the day satisfactorily may result in a repeated day. 
4 Extended Leadership Team = Heads of Faculty, Seconds in Faculty, Assistant Heads, Deputy Heads, Headteacher  



 

The school has procedures in place to respond to any allegations or concerns regarding a child’s 
safety or wellbeing. These include clear processes for: 

▪ Responding to a report 

▪ Carrying out risk assessments, where appropriate, to help determine whether to: 
o Manage the incident internally 
o Refer to Multi Agency Referral Unit (MARU) or Early Help 
o Report to the police 

Please refer to our child protection and safeguarding policy for more information: HDS Safeguarding 
Policy 

11.4 Off-site behaviour 
Sanctions may be applied where a student has misbehaved off-site when representing the school. This 
means misbehaviour when the student is: 

• Taking part in any school-organised or school-related activity (e.g. school trips) 

• Travelling to or from school 

• Wearing school uniform 

• In any other way identifiable as a student at our school 
Sanctions may also be applied where a student has misbehaved off-site at any time, whether or not 
the conditions above apply, if the misbehaviour: 

• Could have repercussions for the orderly running of the school 

• Poses a threat to another student or member of the public 

• Could adversely affect the reputation of the school 

11.5 Malicious allegations 
Where a student makes an allegation against a member of staff and that allegation is shown to have 
been deliberately invented or malicious, the school will discipline the student in accordance with this 
policy.  
Where a student makes an allegation of sexual violence or sexual harassment against another student 
and that allegation is shown to have been deliberately invented or malicious, the school will discipline 
the student in accordance with this policy. 
In all cases where an allegation is determined to be unsubstantiated, unfounded, false or malicious, 
the school (in collaboration with the local authority designated officer, where relevant) will consider 
whether the student who made the allegation is in need of help, or the allegation may have been a 
cry for help. If so, a referral to children’s social care may be appropriate. 
The school will also consider the pastoral needs of staff and students accused of misconduct. 
Please refer to our child protection and safeguarding for more information on responding to 
allegations of abuse against staff or other students. 
 

12.Behaviour Management 

12.1 Staff Behaviour Management 
Teaching and support staff are responsible for setting the tone and context for positive behaviour 
within the classroom and wider school environment. 
They will: 

• Create and maintain a stimulating environment, and considered planning that encourages all 
students to be engaged 

• Display and refer to the student Code of Conduct 

• Spend time explaining and reinforcing the code of conduct, positive behaviour and routines, so 
that students are really clear on what's expected from them. As you'll know, this explicit 
instruction is extra important for new students as they might not be familiar with the 
expectations and routines. Note: those who struggle the most with consistently positive 
behaviour will need more support to meet the school's behaviour expectations.  

https://humphrydavy.s3.amazonaws.com/uploads/document/Safeguarding-and-Child-Protection-Policy-2021-adopted-14th-December-2021.pdf?t=1639584576
https://humphrydavy.s3.amazonaws.com/uploads/document/Safeguarding-and-Child-Protection-Policy-2021-adopted-14th-December-2021.pdf?t=1639584576


 

Staff can reinforce the behaviour curriculum in every interaction they have with students, developing a 
positive relationship with students, which includes: 

• Modelling what positive relationships look like, in their interactions with all members of 
the school community  

• Reinforce expected routines around school (calmly walking in corridors, food eaten 
outside or in eating places, litter etc..) 

• Greeting students in the morning/at the start of lessons 

• Establishing consistent, fair and clear routines  

• Modelling the behaviour we want to see  

• Reprimanding privately, not publicly 

• Communicating expectations of behaviour in ways other than verbally 

• Implement use of language for behaviour and principles of PACE5 

• Highlighting and promoting good behaviour in class/in the corridors/outside school as 
an integral part of the whole school role to uphold expectations and standards 

• Using the least to most intrusive rule 

• Articulate positive corrective language  

• Focusing on primary behaviour  

• Concluding the day positively and starting the next day afresh 

• Having a plan for dealing with low-level disruption 

• Investing in positive relationships and understanding of every students individual need 

• Applying personalised learning plans, where applicable  

• Using positive reinforcement and minimum rewards every lesson 

• Consistently follow through/follow up with inevitable consequences 

• Recording clearly rewards and sanctions via school systems/platforms to enable 
parents access to view  

• Communicating regularly with home where behaviour consistently meets, exceeds or 
falls below expectation 

• Actively seeking opportunity for timely restorative conversations  

12.2 Removal from classrooms 
Staff will only remove students from the classroom once other behavioural strategies have been 
attempted according to our process, unless the behaviour is so extreme as to warrant immediate 
removal. 
Removal can be used to: 

• Restore order if the student is being unreasonably disruptive 

• Allow the disruptive student to continue their learning in a managed environment  
The school will consider an alternative approach to behaviour management for students who are 
frequently removed from class, such as: 

• Meetings with Head of Faculty/House Lead/mentor 

• Use of support staff 

• Short term alternative timetable 
 
12.3 On Call 
Behaviour management within a lesson/mentor time is the responsibility of the classroom 
teacher/mentor. 

 
5 PACE is an approach developed by Dr Dan Hughes, a psychologist. PACE stands for Playfulness, Acceptance, Curiosity and Empathy. These 

principles help to promote the experience of safety in interactions with young people. Staff have access to training in PACE annually. 
 



 

Where the classroom teacher/mentor has employed all other behaviour management strategies and 
engaged with support from the Head of Faculty (or House Lead if during Mentor time) and extreme 
behaviour is witnessed, placing the child beyond care and control, the staff member can request ‘on 
call’ for assistance. The student will be placed in a reset space to allow for next steps to be 
ascertained and restorative conversations to take place. 
 
12.4 Restorative Conversations 
Poor behaviour incidents may well be followed up by a restorative meeting. Both the teacher and 
student need to be prepared for this meeting which can be supported by Faculty Lead/House Lead 
or Student Support. This can improve the relationship between the student(s) and/or member of staff, 
encouraging tolerance, democracy and mutual respect. It is for the teacher to decide the most 
appropriate course of action and to actively pursue a timely opportunity for this conversation to take 
place (oftentimes our detention system or reset room provides this space). 

12.5 Physical restraint 
In some circumstances, staff may use reasonable force to restrain a student to prevent them: 

• Causing disorder 

• Hurting themselves or others 

• Damaging property 
Incidents of physical restraint must: 

• Always be used as a last resort 

• Be applied using the minimum amount of force and for the minimum amount of time possible  

• Be used in a way that maintains the safety and dignity of all concerned 

• Never be used as a form of punishment 

• Be recorded and reported to parents  

12.6 Confiscation  
Any prohibited items (see section 7) found in students possession will be confiscated. These items 
will not be returned to students.  
We will also confiscate any item which is harmful or detrimental to school discipline. These items will 
be returned to students after discussion with senior leaders and parents, if appropriate. 
Searching and screening students is conducted in line with the DfE’s latest guidance on searching, 
screening and confiscation. 
 
12.7 Mobile Phones 
In July 2018, Humphry Davy School, after a period of consultation with students, staff, parents and 
Governors took measures to ban mobile phone use by students on the school premises.  The reason for 
this ban, underpinned by leading educational research, was to ensure that children could maximise the 
learning opportunities with which they are provided in lessons and not have the distraction of their 
mobile phone, and to allow social time to prioritise human connection. These measures have worked 
well and we can see that they have had a positive impact upon our students wellbeing and their 
learning. 

Below are the rules surrounding mobile phones : 

- Students should not bring a mobile phone to school. However, we do understand that parents 
may like their child to have a mobile phone to enable contact outside of the school day. In these 
circumstances, the mobile phone should be switched off and in the student’s bag, not pockets, so it 
is not visible during the school day (this includes breaktimes and lunchtimes as well as lessons). 
Students will not be permitted to use their phone at all during the school day. 

- Phones may be accessed by students once they have left the school site (outside the school 
gates), and for a small number of pupils after 3.00pm, who wait for an extended period after 
school for buses/lifts home. 

https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/searching-screening-and-confiscation


 

- We strongly advise students do not bring expensive technology into school and cannot accept 
any responsibility for any damage or loss.  

- We expect all students to comply with the above expectations regarding technology in school. 
Mobile phones and smart technology which are used outside of these parameters will be 
confiscated from the student and taken to Student Services in a named phone bag/envelope. 
Students will be able to collect any confiscated item from Student Services at the end of the 
school day.  

- If a student is found to disregard these rules on a repeated occasions, we will require them to 
hand the item in at the start of each day for a short period of time, or request the phone stays 
at home. 

- Should a student continue to disregard the rules following this, the phone will not be returned to 
the student until their parent is able to collect it and normal school sanctions will be applied.  

- Parents are requested to not contact their child via their phone during the school day. If there is 
an emergency, and they need to get a message to them, please ring the school reception. 
Equally, if a student needs to get a message to parents, they will be able to go to a Student 
Support Worker, who will call home on their behalf.  

We want to continue to allow Humphry Davy to be a place where children have 6 hours of phone 
freedom, to connect on a human level with friends to talk, have fun and laugh with.  

12.8 Student Support and Trauma Informed Practice 
The school recognises its legal duty under the Equality Act 2010 to prevent students with a protected 
characteristic from being at a disadvantage. Consequently, our approach to challenging behaviour 
may be differentiated to cater to the needs of the student. 
The school’s SENCO (special educational needs co-ordinator) will evaluate a student who exhibits 
challenging behaviour to determine whether they have any underlying needs that are not currently 
being met.  
Where necessary, support and advice will also be sought from specialist teachers, an educational 
psychologist, medical practitioners and/or others, to identify or support specific needs. 
When acute needs are identified in a student, we will liaise with external agencies and plan support 
programmes for that child. We will work with parents to create a plan and review it on a regular 
basis.  
The school will anticipate likely triggers of misbehaviour and put in place support to try to prevent 
them.  
We also know that poor behaviour can be a form of communication for underlying or unrecognised 
trauma. We are a school who invests in staff who are Trauma Informed, with specialist practitioners – 
we use a developmental approach and language of PACE to working with children to support their 
emotional and social wellbeing. It is based on the latest research in neuroscience, attachment theory 
and child development, drawing on research into the role of creativity and play in developing 
emotional resilience. A Trauma Informed School practice is one that is able to support children and 
teenagers who suffer with trauma or mental health problems and whose troubled behaviour acts as a 
barrier to learning, which can be mitigated by emotionally available adults. 

Humphry Davy School recognises that it is important for adults to understand and to take into account 
the mental and emotional health of each child in order to help them differentiate their relationships 
with children and so to support their development. It also gives basic guidance so that some change 
can be made through understanding where the child is functioning from and practical activities, which 
facilitate the development of this relationship.  

Learning to be skilful in relationships and ready for challenges requires experiencing descriptive 
feedback, reflection, modelling and teaching from adults. Addressing early emotional developmental 
needs builds resilience, decreases the risk of mental illness, prepares children to take their place 
within a community and equips them to be ready and willing to learn. Life events can introduce 



 

episodes, which become interruptions to some children’s development. The Trauma Informed 
approach/language of PACE supports adults in creating a differentiated provision in response to 
need with restorative strategies as part of the systematic actions.  

Our school student services has a Trauma Informed base which is the hub for this provision and offers 
supportive programmes for students in a variety of ways across the school day.  

However, we are clear that whilst we employ trauma awareness and fair and reasonable adjustment 
where this is or other mitigating factors are recognised. Misbehaviour or serious misbehaviour is 
present despite plan/supportive measures used and implemented and this behaviour directly affects 
others, we will incur consequences as per this policy. 
 
12.9 Stages of Intervention 
The Stages of Intervention (see appendix 4) range from Stage 1 to Stage 6. Students are placed on 
the Stages of Intervention where there are records of poor behaviour. In most of the cases these 
students are already highlighted through our school data records as are those who are 
underperforming or have low attendance resulting in poor attainment and progress.  

A student who reaches Stage 1 of Intervention will have accrued a threshold amount of Behaviour 
Points (see appendix 4) which have been analysed to understand what the main barrier to learning is 
(subject area/time of day/section of lesson/repeated behaviour type). They will be placed on a 
mentor report and receive mentor coaching. At Stage 2 of Intervention, our records will show student 
has not made adequate progress on Mentor report OR reached the next threshold of Behaviour Points 
and will now work with their House Lead on report and regular contact. At Stage 3 of Intervention (or 
immediately in the case of a fixed term exclusion/suspension) there is evidence that the students has 
not made progress on Stage 2 report OR reached the next threshold of Behaviour Points and will 
work directly with Head of Lower/Upper School together with their parent/carer. At Stage 4 the 
student, and their family will have regular meetings with SLT and this is the final Stage prior to 
consideration of alternative education.6 At Stage 4 we may put a Behaviour Contract in place. 

The Stages of Suspension are reviewed regularly. After any changes, new Stages of Intervention are 
accessible to staff via our Staff Shared System/staff bulletin. 

The decision to move a student up or down on the stages will be triggered by House Leads and a 
decision made in conjunction with Deputy Head i/c of Behaviour. When making this decision, the 
group will consider the student’s behaviour record trends and their progress against their targets.  

At each stage there will be a combination of (but not limited to): report cards/coaching/intervention 
strategies/classroom strategies/parent carer communication/external interventions etc. we may 
allocate a dedicated member of the Student Support Team to work alongside the student (they will 
not replace the work of a Teaching Assistant or be allocated solely on a full-time basis to a single 
student) to help with the removal of barriers to learning. 

If a student is persistently in breach of the school’s Behaviour Policy and failing to make progress on 
the school’s Stages of Intervention, the school will consider Stage 5 (referral to the LA Pupil Support 
Panel/Managed Move) or Stage 6 (Permanent Exclusion).  

12.10 Managed Move 

 
6 Education Act 2002, 29a - Power of governing body in England: educational provision for improving behaviour. (1) The governing body of a 
maintained school in England may require any registered pupil to attend at any place outside the school premises for the purpose of receiving 
educational provision which is intended to improve the behaviour of the pupil. 

 



 

A managed move to another local school for a student at Stage 4 of Stages of Intervention and 
continuing to make poor behaviour choices, where appropriate. 

A managed move involves the transfer of a student, who may be at risk of exclusion to another school. 
This is voluntary and can only be brokered if there is an agreement from both schools and 
parent/carer. This is usually arranged via the fair access protocol. 

If arranged, an initial meeting would set targets and make formal agreements will all parties signing 
in agreement. Regular reviews up until 12 weeks would either secure an ongoing placement and be 
placed on the other school roll permanently or failure of a managed move and return to the base 
school (oftentimes, a failed managed move would trigger consideration for a referral to the pupil 
support panel and/or an alternative education). 

12.11 Safeguarding 
The school recognises that changes in behaviour may be an indicator that a student is in need of help 
or protection. We will consider whether a students misbehaviour may be linked to them suffering, or 
being likely to suffer, significant harm. Where this may be the case, we will follow our child protection 
and safeguarding policy. 
 

13. Student Transition 

To ensure a smooth transition for any new students, we have an integration plan whereby student 
meets with student support, have a tour led by a buddy student and meets their new teacher(s). In 
addition, Mentors/House Leads hold transition meetings at set period for up to the sixth week for in-
year admissions, and a ‘meet the mentor’ evening for new year 7 students. The aim of which is to 
integrate new students with a clear understanding of our culture, ethos, expectations, standards and 
support systems – providing timely intervention if required. 
For current students, we ensure behaviour is continually monitored and the right support is in place 
from year to year; information related to student behaviour issues may be transferred to relevant 
staff at the start of the term or year and recorded on school-based systems i.e. Pen Profile/APDR. 
 

14. Training 

Our staff are provided with training on managing behaviour, as part of their induction process. 
Additionally, staff can benefit from coaching sessions and organised learning walks to improve 
practice.  
Supply staff who join temporarily are provided with a handbook which mirrors the advice enclosed in 
this policy, for consistency. 
Behaviour management will also form part of continuing professional development. 
A staff training log is recorded in SIMs. 
 

15. Monitoring arrangements 

This behaviour policy will be reviewed by the deputy headteacher and link governors annually for 
compliance and every two years for review. It is a ‘live’ policy with regular checks to address findings 
from the regular monitoring of the behaviour log. At each review, the policy will be approved by the 
governing body. 
The written statement of behaviour principles (appendix 1) will be reviewed and approved by the full 
governing body annually. 
 

16. Links with other policies 

This behaviour policy is linked to the following policies: 



 

• Exclusions policy 

• Child protection and safeguarding policy 

• Equality, Diversity and Inclusion Policy 

• Student Search and Confiscation Policy 

• Student Anti-bullying Policy 

• Drugs Policy 

• Extremism and Radicalisation Policy 

• Physical Intervention Policy 

• Special Educational Needs and Disabilities Policy 
 

Appendix 1: Written statement of behaviour principles 

1. Introduction  

1.1 Legislation requires that a statement of principles promoting good behaviour should be provided 
by governors. This statement has been prepared and published for consultation to parents, staff and 
staff unions prior to adoption by the Governing Body. These principles will underpin the school’s 
Behaviour for Learning policy, which will define roles, responsibilities and practice in this area. 
Creation/development and implementation of the policy lies with the headteacher.  

1.2 The principles are intended to take forward the school’s values and Aims by promoting a friendly, 
creative and purposeful community, whose members feel valued and supported, where courtesy and 
mutual respect are expected from everyone and where students and teachers are able to achieve 
their best.  

1.3 Section 88 of the Education and Inspections Act 2006 requires governing bodies to have regard 
to the statutory guidance from the Secretary of State for Education in making and reviewing the 
written statement. This document has been developed taking this guidance into account.  

1.4 Personal Development, Behaviour and Welfare is an important strand in the School Development 
Plan and, as such, is the subject of regular monitoring and evaluation reports to governors. 
The Principles set out below will be reviewed by the Governing Body on a two yearly basis to ensure 
they remain relevant and fit for purpose.  

2. Principles  

2.1 The Behaviour for Learning Policy will fulfil the governors’ duty of care to students and employees 
and promote teaching and learning and high standards of attainment, enabling students to aspire to 
excellence in all that they do. The policy will define measures to achieve these objectives.  

2.2 The Behaviour for Learning Policy will set out clearly the rights and responsibilities of all the school 
community – students, staff, parents and Governors. The policy’s framework of rules, rewards and 
sanctions will be clearly explained to all those involved.  

2.3 The policy will include a clear, structured framework that ensures staff treat similar behaviour in a 
consistent manner. It will include provision for an appeal process against a sanction where a student or 
parent believes the school has exercised its disciplinary authority unreasonably (via website) 

 
2.4 The Governing Body requires the Behaviour for Learning Policy to be in accordance with their 
duty under S175 of the Education Act 2002, to ensure functions are carried out with a view to 



 

safeguarding and promoting the welfare of children, for example, by making reasonable adjustments 
in its application to vulnerable students; 

2.5 The policy must be in accordance with Governors’ responsibilities under Equality legislation, and 
support the school’s commitment to improving outcomes for all students, eliminating all forms of 
discrimination, harassment and bullying, as well as promoting equality of opportunity, the welfare of 
students and good relations across the whole school community. 

2.6 In support of the school’s values of mutual respect, the policy will support restorative justice, 
repairing harm done to relationships and people, to encourage students to take responsibility for their 
actions and to nurture a sense of belonging to a community. 

2.7 In developing strategies for the management of behaviour in school the policy will make use of 
both rewards and sanctions and establish a climate where praise and encouragement far outweigh 
the frequency of punishment and admonition. Rewards will be used to demonstrate that good 
behaviour is valued by the whole school community and to encourage similar behaviour in others. 
Sanctions will be used to demonstrate that misbehaviour is not acceptable; to express the disapproval 
of the school community; and to deter other students from similar behaviour. 

2.8 The policy will balance both collective and individual needs. 
The application of rewards and sanctions will have regard to our vision of celebrating individuality 
and the policy will provide for the exercise of discretion and sensitivity in their use.  

2.9 The policy, or related policies, will set out clear guidance on 
Teachers’ power to search (including the identification of items which are banned and which may be 
searched for). In addition, the Governing Body supports the statutory provision for staff to search for 
banned items, with or without the students consent.  

2.10  The policy, or related policies, will provide for the use of reasonable force as a last resort and 
therefore rarely.  

2.11  The policy, or related policies, will include reference to the need to support staff in 
implementing the adopted school procedures.  

2.12  The policy will apply to students behaviour outside school and set out the relevant circumstances.  

2.13  The policy will set out the school’s response to individual students who display continuous 
disruptive behaviour, including where a multi-agency approach may be required.  

2.14  The policy will include procedures to measure its effective communication, its consistent 
application, and the community’s perception of it.  

The governing body also emphasises that violence or threatening behaviour will not be tolerated in 
any circumstances. 
This written statement of behaviour principles is reviewed and approved by the full governing body 
annually. 
 

Appendix 2: SIMS behaviour log / achievement log 

Behaviour and achievement added by selecting student in SIMs. Parents can keep apprised of their child's 
rewards and sanctions via our online platforms, which we encourage parents to sign up to, alongside our 
traditional methods of communication 
The behaviour and achievement records mirror as below: 



 

 
Details Select Type (drop down menu – see appendix 4) 

Type of Bullying (only if bullying selected)  Select Type of bullying (if selected) 

Additional Types  Select Type  

Activity Type Location 

Date Time 

Lesson Information (select in search bar) 

Comments: (staff member completes narrative of incident) 

Recorded on Status  

Recorded by 

Points (see appendix 4) Role (participant/target/aggressor/witness/bystander) 

Parents/Carers informed  

Action Taken  Date of Action 

Actioned by Add follow up 

Other staff involved 

Student notes/documents 

Follow up date  Referred to 

Appendix 3: Achievement/Rewards & Behaviour/Consequences 

 
 
 
 
 
 



 

 

Appendix 4. Stages of Intervention 

 
 

Appendix 5: Letters and Reports – example templates 

 
1: Initial Stages of Intervention 
 
Dear Parent / Carer 
 
Stage 1: Stages of Intervention 



 

 
I am writing to inform you that due to your child accruing 10+ Behaviour Points this term, X will be 
placed on the school stages of Intervention at Level 1. 
 
The Stages of Intervention will be reviewed again after a period on a report card and some 
targeted coaching with your child’s mentor, and provided there have no further incidents of 
unacceptable behaviour, it is hoped that X’s stage can then be reduced.  
It is important that your child understands the need to follow our student code of conduct, and I would 
appreciate it if you could discuss their behaviour with them.  
If your child’s behaviour does not improve, I will contact you again and suggest that we meet to 
discuss how we can work together.  
 
I am sure you will take this opportunity to support X to strive harder to meet baseline expectations in 
behaviour in order to avoid any further escalation.  
 
Yours sincerely  
 
Mentor/House Lead  
Enc: Code of Conduct/Stages of Intervention 
 
 

 
2: Increase on Stages of Intervention 
 
Dear Parent / Carer 
 
Stage *2/3/4: Stages of Intervention  
 
We wrote to you on Y to advise that X was to be placed on a Stage Z of Intervention.  
 
I am sorry to report that, despite meeting and creating a behaviour plan X has continued to 
misbehave. 
X would now benefit from a structured approach to help improve their behaviour in school. 
I am therefore writing to advise you that due to (Example: recent incidents of disruptive behaviour, 
suspension, failure on report card, increase in behaviour points and any bullying of other students) X’s 
Stage of Intervention will be increased. 
 
X is currently at stage Z of the school’s Stage of Intervention procedure and I am very sorry to have 
to advise you that X’s Stage of Intervention is to be increased to stage Z. 
 
In order that we can continue to target the right support for X we would like to invite you to a meeting 
on W at W. The purpose of this meeting will be to identify together ways in which we can work more 
closely to support X to fully understand the serious potential consequences of failing to take 
responsibility for his/her behaviour and how to meet the expectations of the Code of Conduct. 
 
The Stages of Intervention will be reviewed at regular intervals and provided there are, no further 
incidents, it is hoped that X’s stage can then be reduced. I should be very clear however, that any 
further deterioration in X’s behaviour may put X’s at risk of further escalation on our Stages of 
Intervention procedure. 
 
I am sure you will take this opportunity to support X to strive harder to meet baseline expectations 
and the Code of Conduct in order to avoid any further escalation in sanctions.  
 
Yours sincerely  



 

 
 
House Lead/Head of School/Deputy Headteacher  
Enc: Code of Conduct/Stages of Intervention 
 

 
3: Remain at Stage  
 
Dear Parent/Carer 
 
I am writing to advise you that X’s Stage of Intervention has been reviewed. 
 
X is currently at stage Z of the school’s Stage of Intervention procedure and it has been decided that 
X will remain at this stage because X has continued to cause concern as a result of (Example: recent 
incidents of disruptive behaviour, suspension, failure on report card, increase in behaviour points and 
any bullying of other students).  
 
I would be grateful if you could attend a meeting with the *Head of School/Deputy Headteacher/the 
special educational needs co-ordinator and myself, to discuss how we can best support your child in 
improving their behaviour. 
 
The Stages of Intervention will be reviewed again and I hope it will be possible to reduce X’s current 
stage. 
 
In order to support X to focus their efforts on making the improvements that will be essential if his/her 
position at Humphry Davy School is not to be put at risk, various strategies of support will be put in 
place.  
 
In order to discuss these with you and to enable to you to continue to support X to meet baseline 
expectations and our Code of Conduct, a meeting has been arranged for W at W. If you are unable 
to attend, please contact W and another more convenient appointment will be made for you.  
 
I am sure you will take this opportunity to support X to understand the importance of meeting 
behavioural expectations in school. I Iook forward to meeting with you soon.   
 
 
Yours sincerely  
 
 
House Lead/Head of School/Deputy Headteacher  
Enc: Code of Conduct/Stages of Intervention 
 
 
 
 



 

4: Move Down/Off Stages 
 
Dear Parent/Carer 
 
I am writing to advise you that X’s Stage of Intervention has been reviewed. 
 
X is currently at stage Z of the school’s Stage of Intervention procedure and I am delighted to be able 
to advise you that Xs stage of Intervention is to be reduced to Z.  
 
X has begun to take the behavioural responsibilities of being a student at this school more seriously 
and has demonstrated increased responsibility in adhering to the Code of Conduct. 
 
At Humphry Davy School we are very aware of and greatly value the support parents/carers can 
provide that makes a huge contribution to behavioural improvement. I would like to take this 
opportunity to thank you for your continued support. I am sure you will take this opportunity to 
congratulate X on the positive changes they have made in their behaviour. 
 
Yours sincerely  
 
 
House Lead/Head of School/Deputy Headteacher  
Enc: Code of Conduct/Stages of Intervention 
 

 

5: Detention letter 
 
Dear Parent/Carer 
 
I am writing to inform you that X has been given a detention on W at W. 
 
The reason(s) for this detention are set out below. 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
If you need to meet me about this matter, please call the school to make an appointment. 
 
Yours sincerely,  
 
Teacher/Mentor/Head of Faculty/House Lead 
Enc: Code of Conduct 

 

 

 

 

 

 

 

 
6. Example Report Card 



 

 

 

 

7. Meeting Plan Template (used for a variety of functions) 



 

 

8. Student Target Setting  

 

9. Behaviour contract (see Stages of Intervention) 



 

 


